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FROM THE EDITORS 
In a time of radical change and open challenges to 
established life styles such as the world is facing today, 
organs of professional communication and exchange can 
assume a particularly useful function. The Viet Nam War 
is adamantly opposed by large factions of citizens; the hip-
pie commune, black separatists, the rising crime rate, and 
Conspiracy 7 are active, painful examples of the many 
undercurrents of thought presently challenging the well-worn 
paths of traditional American democracy. 
The manner in which the country survives these chal-
lenges will depend in large part upon its educational sys -
tem. Educators must undergo constant, careful soul search-
ing to see if their philosophies and programs will stand the 
tests of changing times. The best avenue to such exami-
nation, it seems to us, is the professional dialogue, and 
the best vechile for such exchange is the professional jour-
nal. Educators at all levels should feel a responsibility 
to participate in the production of such periodicals. 
An area school administrator stopped us in the halls 
of his building the other day and expressed his gratitude 
for our sending him the Journal. He said that he reads 
every issue and enjoys it very much. We were pleasantly 
surprised at this event because it has not happened before. 
It seems that reactions, pro and con, to an undertaking 
like the Journal should be plentiful, and letters from our 
readers in response to the general format or specific arti-
cles are welcomed. We wish very much to establish a 
'' Letters to the Editor" section in the Journal and we solicit, 
your ideas, criticism, and accolades. 
A rational, intelligent "Letters to the Editor" section 
can move us closer to an original goal - the encourage:rnent 
of a professional dialogue in which educators can exchange 
ideas, and those who pronounce theories and practices are 
held accountable for them. 
RML 
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A HONG KONG PRIMA RY SCHOOL IN THE 
RESETTLEMENT AREA 
Marian Wozencraft 
During recent agitations in Hong Kong, Mrs. Wong, the 
Head Mistress of a Government Primary School in the re-
settlement area of Kowloon, carried a bundle of old clothes 
to her school office so that she could, if necessary, put 
them on and mingle with the crowd to escape. It would be 
hard to recognize her in her amah 1 s pants and jacket, since 
Mrs. Wong is always beautifully dressed. I spent many 
hours shopping with her. She studied each material care-
fully before making her selections of good wool fabrics in 
subdued colors. Grays, greens, and maroons were accept-
able, but not blues or whites, colors of death and sadness 
for the Chinese people. A tailor made her fabrics into suits 
of her own design, with high collars at the neck, where she 
wore a silver pin with real pearls. In her position as Head 
Mistress it was important for her to have many suits, since 
one loses face if one doesn't have a different outfit for every 
day of the month. 
Mrs. Wong is Principal, or Head Mistress, of a school 
of almost one thousand primary children in a very impov-
erished area. Too much of her salary goes for necessities 
for these children, as Mrs. Wong is an altruist and feels 
personal concern for each and every one of her pupils. They 
are not easy children for the teachers to work with, since 
they come from very crowded flats, and their parents have 
little, if any, education. Sometimes Mrs. Wong has to call 
in the parents to talk to them about the misbehavior of their 
children. When she talks to these parents, they ask her, 
"What can we do? We have five, eight, ten children, and 
we are both away all day to earn money, so there is no one 
to look after the children when they come home. 11 The 
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Chinese work very hard, and the streets are full of men 
and women carrying heavy baskets at the end of bamboo 
poles. Incomes of the parents in Mrs. Wong 1 s school are 
as follows: 
Number of Children Family Income Per Month 
Hong Kong u. s. 
dollars dollars 
37 $600 and over about $90 
49 $500 to $600 11 $75 to $90 
11 $400 to $500 ll $60 to $75 
244 $300 to $400 ll $45 to $60 
366 $200 to $300 ll $30 to $45 
170 $100 to $200 ll $15 to $30 
10 under $100 under $15 to $1 7 
Mrs. Wong knows a great deal about the parents of the 
987 children in her school. They probably know a great 
deal about her, too. In her office, I sat near an open win-
dow and looked out at the resettlement estates which seemed 
almost close enough to touch. On one balcony a boy with 
binoculars looked down and studied us as we sipped the tea 
the No. 1 coolie had brought us. The resettlement flats in 
this area, which has a density of two thousand people per 
acre, are seven stories high. They have bright orange bal-
conies, with lines of clothes blowing in the breezes. On 
this day the balconies were all crowded with adults and chil-
dren who looked down at us and the school with great in-
terest. 
The resettlement program was started by the Hong Kong 
government in 1954 to provide housing for the many refugees 
who had fled from Red China and had to sleep in the streets 
or live in small squatter shacks. Each family living in 
them has about 24 square feet of space per person. Such 
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a unit rents for about $0. 40 Hong Kong per square foot per 
month, or about one-fifth to one-sixth of the total family in-
come. In the past thirteen years the resettlement program 
has resettled over 900,000 persons, the great majority being 
squatters on land required for development. Toilet facilities 
were originally communal, but the newer apartments have 
private water taps and latrines. (Even this is not enough. 
As I passed a mother holding a squatting child relieving him-
self in the street next to my hotel, I suddenly realized that 
the feces I had been seeing in the streets was not that of 
the dogs only.) Newer buildings will be much higher than 
the present seven story ones. These have no lifts. The 
Housing Society has grandiose plans for fifty-story buildings 
which will require lifts, but will take less precious ground 
space. 
In the corridor of Mrs. Wont's school is a chart giving 
the occupations of the parents of the school children as fol-
lows: 


























As you can see, few are unemployed. It is impres-
sive how many have found work. Many of the skilled are 
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employed in the textile industry, which employs 41 per cent 
of the industrial labor force. The cotton spinning mills, 
operating some 732, 000 spindles, are among the most up-
to-date in the world. Next most prominent is the manufac-
ture of plastic articles, such as artificial flowers, toys, 
and dolls. Numbers of women in this area were carrying 
enormous bundles of brightly colored artificial flowers. 
Mrs. Wong's Primary School is built from a plan used 
for many of the government schools in Hong Kong. They 
are usually five stories high, and an interesting feature of 
these school buildings is an outside balcony around the en-
tire length from which the classrooms open. There are 24 
classrooms in each building, with about 40 children to a 
classroom. Each primary school comprises six sections 
similar to our six elementary grades. Although these are 
government schools, education is not free. School fees in 
the primary grades are about H.K. $5. 00 (meaning Hong 
Kong dollars) a month, which is really quite a bit of money 
since the median income for a family in this area is under 
H.K. $300. 00 (about $45. 00 U.S. ) per month, and most 
families have at least five children. The government does 
provide free places for 16 out of every 100 students, how-
ever. 
Recently the Urban Council of Hong Kong adopted a mo-
tion calling on the government to compel children of primary 
school age in resettlement estates to attend school. The 
motion also called for the provision of more free places for 
those children whose parents cannot pay any fees at all. 
Since children elsewhere in the colony do not have free 
places, some believed the government was ill-advised to 
introduce free primary education just for the resettlement 
areas. There are still many vacant places in the schools 
in those areas, but the causes are probably more involved 
than inability to pay for the places. It is generally believed 
that children are kept away by having to look after their 
younger brothers and sisters while their parents are at 
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work, or by having to help their parents supplement the 
family's income. Small girls of about ten years of age 
usually had a placid baby strapped to their backs as they 
walked around. 
Now that I am back in the United States, hearing infre-
quently from my Chinese friends that I must not worry about 
them, as the riots are gradually decreasing in number, I 
often think of my visit to Mrs. Wong's school last spring. 
Mr. Wong drove us in his new Peugeot car. (In recent 
months, he has found four false bombs in this car, part of 
the terrorist rr~ovement.) We drove down crowded Nathan 
Road, past the theater section with the gayly colored flower 
boards announcing wedding parties, beyond the familiar pile 
of rags under a sheltering roof where an old man lay day 
and night on the sidewalk, his only home, on into the re-
settlement area. There are over four million people in 
Hong Kong, and they all seemed to be out on the streets 
as we drove along. Mr. Wong kept going at a steady 35 
miles per hour, tooting his horn constantly at the crowds 
of people. Men, women, children, all gave the impression 
that they were waiting until he got almost to them so they 
could jump out in front of him and scurry like chickens to 
get around the car. 
We reached the school, enclosed by a high wire fence, 
and drove into the schoolyard. It was Sunday, and the Hong 
Kong Unit of the American Friends Service Committee was 
sponsoring a "Fun Day" for the many poor children of the 
neighborhood. Mrs, Wong, interpreting the name literally, 
had thought it would be appropiate for me to attend and 
meet the "American Friends, " The party was in the play 
space, which had a roof, but not outside wallso The chil-
dren use this small area all year for recreation and to eat 
their lunches. When I asked if it gets too cold for them 
in the winter, I wae told that it seldom gets below 40 de-
grees. 
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Three American Quakers, two men and a woman, from 
the states of Colorado, Massachusetts, and Connecticut, 
were giving the party. They communicated through a Chi-
nese interpreter. The woman briskly escorted Mrs. Wong 
to a small platform with several people seated on it. She 
courteously offered me a seat, too, but I declined and stood 
in the courtyard with the children, taking snapshots. One 
little girl with her baby brother strapped to her back tried 
to get him to smile for the camera. I am afraid that, since 
I stood smiling with the· children, obviously enjoying their 
fun, in contrast to the business-like, impersonal manners 
of the three Quakers, some of the children thought I was 
responsible for their fun. 
A short ceremony took place on the platform. The 
Quakers made speeches and Mrs. Wong replied, then cut a 
ribbon. Some numbers were drawn from a big box, and 
the children holding slips of papers with those numbers went 
to the platform and received small, carefully wrapped 
prizes. There were at least 800 to 1,000 children standing 
in this small area, but only a very few receiving the cov-
eted prizes. Around the open courtyard was the high wire 
fence, and clinging to this fence, looking in at the "fun" 
were many, many more children. Boys in their scout uni-
forms stood at the gate to the fence, letting in the children 
who held tickets and keeping out the others, who climbed 
on the wires to peer in. 
After the ceremony, the children formed lines at many 
small tables for their "fun. " (I tried to take pictures, but 
there were so many children it was hard to catch a group 
not in motion. ) At one table children were rolling blown-
out eggs along two strings to see how long they could keep 
them on the strings. Further on, a large boy dressed as a 
clown was dodging balls thrown at him. Girls with watches 
were timing children trying to keep balloons floating in the 
air. Other children were throwing darts at pictures on a 
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board. At each table long lines of children patiently waited 
their turns. Many received prizes. When the party finally 
ended, the children lined up at the exit to get small wrapped 
pieces of candy, which the Quakers handed to them. The 
children were so quiet and orderly that it was hard to real-
ize how young and poor they were. 
Five years ago this resettlement was, Mrs. Wong told 
me, the scene of "horrible" riots. They were not caused 
by the poverty; rather they were politically inspired, result-
ing in over two hundred deaths after the Nationalist Chinese 
from Taiwan raised their flags and the Red Chinese tore 
them down. Today riots are again occurring sporadically, 
at the instigation of the Red Chinese. The accomplishments 
of Hong Kong 1 s social services over the past decade are 
impressive, but many are not satisfied. Today Hong Kong 
has over 2, 300 schools, with almost a million children en-
rolled in them. But the long-established, renowned Uni-
versity of Hong Kong can accept only about 2, 000 students, 
and the newer, less well-known Chinese Ching Chi Univer-
sity another 2, 000. Education is the only hope for a better 
life, but the examinations for University places are difficult 
and few can be chosen. 
Although the British are making a valiant effort to deal 
with the many problems of Hong Kong, Chinese memories 
are long. Frequently my Chinese friends pointed out to me 
the many lovely areas around the Peak, and then told me, 
"For many years no Chinese were allowed to build there." 
Red China holds the trump cards. All one summer the 
Hong Kong Chinese had tap water only four hours every 
fifth day, and wondered if Red China would turn on their 
water according to agreement. Red China did, the first of 
October, and life continues more or less normally, with the 
American Friends sponsoring "Fun Days" for those fortunate 
enough to obtain tickets. 
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EASTERN ILLINOIS UNIVERSilY OFFERS A 
UNIQUE STUDY PROGRAM 
A unique program in Tropical Botany will be offered 
for the first time by the Department of Botany of Eastern 
Illinois University during the summer quarter, 1970. The 
ten-week summer session beginning June 8 will offer 12 
quarter hours of either undergraduate or graduate credit, 
and is one of few such courses of study available in the 
United States. No prerequisites other than general biology 
or general botany are required. A four-week preparatory 
period (June 8 - July 3) will be held on the campus of East-
ern Illinois University in which the students will attend 
regular classes and laboratories orienting them for the six-
week program (July 23 - August 20) at the University of 
Monterrey, Mexico (Monterrey Tee). Monterrey, a city of 
a million people, is located 146 miles south of the Texas 
border on the Pan American Highway and is set in the beau-
tiful Sierra Madres Mountains. During this period of time, 
field trips and excursions will be made to the deserts, jun-
gles, and mountainous regions of Mexico. In addition, 
students will attend regularly scheduled classroom and 
laboratory activities at the University. All instruction 
will be in English. 
Full board, rooms in ultra-modern dormitories, tuition, 
medical attention, textbooks, maid service, laundry, linens, 
swimming, bus trips, and cultural programs are only a few 
of the items covered by the fee of $390. 00 for the six weeks 
in Mexico. Students will be charged the regular rate for 
tuition and fees at Eastern Illinois University, and texts plus 
full insurance coverage will be provided. Enrollment will 
be limited. 
For further information contact: 
Dr. William W. Scott, Head 
Department of Botany 
Eastern Illinois University 
Charleston, Illinois 61920 (217) 581-3624 
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SUMMER 1970 
WORKSHOPS IN EDUCATION 
On Campus 
Education in the Inner City School 
Education 460 June 8-19 
Dr. Carlos Taylor 
Junior High School Workshop 
Education 549 June 22-July 3 
Dr. Thomas Floyd 
Off Campus 
Studies in Education 
Developmental Reading 
July 6-24 
June 15 -July 3 






July 2 7 -August 14 Danville 
Enriching the Elementary 
Classroom 
June 15-July 3 Robinson 
July 6-24 Danville 
July 2 7-August 14 Decatur 
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SUMMER 1970 
STUDENT TEACHING PROGRAM 
A program designed for persons who lack complete State 
Certification and need student teaching. 
To qualify teachers must have: 
1. A degree from an accredited institution 
2. Acceptable grade point average 
3. Adequate preparation in a valid teaching field 
4. At least one year of experience under a provisional 
certificate 
5. State of re-employment 
For further information write: 
Dr. Robert Zabka 
Director of Student Teaching 
Eastern Illinois University 
Charleston, Illinois 61920 
13 
PRE-STUDENT TEACHING LABORATORY EXPERIENCES 
Marian Stromquist and Robert Shuff 
The universal recognition of the importance of labor-
atory experiences prior to student teaching in the prepara-
tion of teachers was recognized in recent action by uni-
versity councils at Eastern Illinois University which estab-
lished such a required course in the professional sequence 
leading to certification for secondary school teachers. This 
action was not unique in the field of teacher education as 
more and more schools are finding that laboratory exper-
iences must be provided for students on a continuing basis 
throughout their program of teacher education. 
A simple survey of pre-student teaching laboratory 
experience practices of 125 selected colleges and univer-
sities who are members of the North Central Association 
and who have programs of teacher education was conducted 
and information was elicited concerning their programs. 
One hundred three of those questioned responded, and of 
this number, 85 reported a program of pre-student teaching 
laboratory experiences. The number of responses indicated 
the high level of interest in this field, and the large per-
centages of positive responses further indicates this sense 
of importance given to pre- student teaching laboratory ex-
periences. The distribution of the colleges and universities 
having pre-student teaching laboratory experiences by state 
is shown in Table 1. 
Where a serious attempt to offer laboratory experiences 
prior to student teaching has been made, a regular and 
systematic program has been provided in a required course 
for credit. Of the 103 schools that responded, 25 have 
provided a credit course, and 18 of these required this 
course as part of the pre-student teaching program. Ten 
of these 18 schools require the course of students both on 
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TABLE 1 
NUMBER OF COLLEGES AND UNIVERSITIES PROVIDING 
PRE-STUDENT TEACHING LABORATORY EXPERIENCES 
States No. of Elemen- Secon- Separate Part of 
Responses tary dary Course Other 
Course 
Arkansas 5 1 1 1 
Colorado 5 5 4 1 3 
Illinois 9 9 9 2 9 
Indiana 3 3 3 1 2 
Iowa 3 3 3 3 
Kansas 7 7 7 1 4 
Michigan 7 7 7 1 7 
Minnesota 7 6 5 2 3 
Missouri 6 4 4 2 4 
Nebraska 6 5 4 4 4 
New Mexico 4 2 2 2 
North Dakota 7 7 7 2 6 
Ohio 6 6 6 2 4 
Oklahoma 11 7 7 3 5 
South Dakota 4 3 3 2 
Wisconsin 10 10 6 4 9 
TOTALS 130 85 78 25 68 
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the elementary and secondary levels. Four require it only 
of secondary, and four others require such experience only 
in the elementary program. (See Table 2) It is significant 
that of these 25 schools that offer credit courses, 26 schools 
have on-campus, college-controlled laboratory schools or 
pay the public schools for the experience; in some instances, 
they do both. Four additional schools having a separate 
course provide compensation for the public school teachers 
through such means as waiver of university tuition and fac-
ulty privileges. Another of these schools requires students 
to participate in a two-week September experience in their 
home school, thus obviating the need for payment. One 
university uses community agents as a means of providing 
pre- student teaching laboratory experiences. Four schools 
who have neither a laboratory school nor pay their public 
schools are located in sparsely populated states where pub-
lic schools still have stations for college students and sheer 
numbers of students are not a problem. (See Table 2) 
It, therefore, appears that when these experiences are 
organized in a separate course, universities have found it 
necessary to have either an on-campus college-controlled 
laboratory school ur a contractual arrangement for paying 
the public schools in money or recognized service. While 
the on-campus, college-controlled laboratory school has 
traditionally provided the locale for these pre- student teach-
ing activities, evidence seems to indicate that such labor-
atory schools are declining in number. An indication of 
this is a comparison of this survey with another study of 
the same colleges and universities in the North Central As-
sociation made in 1964. In the 1964 study, it was found 
that 14 schools had on-campus college controlled laboratory 
schools tor secondary students, grades 7 -12. This more 
recent study showed that of those 14, 11 continue to be 
maintained. Of the 12 universities that maintained labora-
tory schools for grades 7-9, five have now eliminated the 
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TABLE 2 
PROVISIONS MADE BY COLLEGES OFFERING A 
SEPARATE COURSE 
School Secondary Elementary University>:, Public School 
Lab School Payment 
1 O-R O-R X 
2 0 0 X 
3 O-R M 
4 O-R X 
5 O-R O-R X (K-6) M 
6 0 0 M 
7 0 O-R X (K-6) 0 
8 O-R O-R X (K-9) M 
9 O-R O-R X (K-6) 
10 O-R 0 M 
11 O-R O-R X M 
12 O-R 0 M 
13 0 0 0 
14 0 0 0 
15 O-R O-R 0 
16 O-R 0 0 
17 0 O-R 0 
18 0 0 0 
19 0 0 
20 O-R O-R M 
21 0 
22 O-R 0 
23 O-R O-R X 
24 O-R O-R X 
25 O-R O-R X (K-6) 
23-14 24-14 11 8M-7O 
,:,one of the laboratory schools listed will be closed next year. 
0 - Optional M - Money 
R - Required 0 - Other Means 
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early secondary years, and reorganized to provide only 
grades K-60 Two more schools noted that they will be phas-
ing out their laboratory schools in 1970. 
In summary, university faculties do believe in pre-
student teaching experiences indicating that it is both neces-
sary and desirable. They are provided these experiences 
in required and separate courses, but it is otvious that the 
next task in arranging for these experiences will need to be 
concerned with new 2,nd creative arrangements with the 
public schools and other agencies. 
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BRAINWASHERS, ARISE~ 
Betty Jean Moore 
This is a radical point of view . if you have high 
blood pressure or ulcers, don't read further. This article 
will repel you, will make you angry, and I hope it will chal-
lenge you to an honest dedication to teaching. 
Campus disorders, street riots, suicides among the 
young, criticism of national, domestic, and foreign policies--
all these frighten and alarm America. And no one is more 
alarmed than the classroom teacher because deep down he 
knows he shares a kind of guilt for what is happening to his 
country and its people. 
Remember twenty years ago when we were teaching 
"social living" units based on felt needs expressed by pupils? 
We encouraged creativity, freedom of speech and choice; 
furthermore, we were delighted when our students doubted 
facts and attitudes that had long been accepted, for we wanted 
our students 11 to think for themselves. 11 Now that these stu-
dents have reached college campuses and are conditioned 
to thinking for themselves, we are shocked and threatened, 
and we simply cannot understand why there is so much em-
phasis on freedom of expression and such hostility toward 
the Establishment. 
Hogwash. 
We are responsible for these long-haired, free- swing-
ing, self-expressive iconoclasts. The only trouble is, we 
have done only half the job that needs doing. 
I say: American education (and society at large) can 
be changed in a generation into any kind of pattern we edu-
cators really desire if we are willing to assume our rightful 
place as the cultural brainwashers. 
I say II rightful II because it is traditional, even in prim-
itive societies, for the older tribal members to teach the 
mores, traditions, dress, values, attitudes, and skills of 
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the given cultural group to the younger ones. American 
schools have always said their prime purpose was to pass 
on to the next generation the worthwhile skills and knowl-
edges of those who vote for and pay the bills of the schools. 
But we are fearful. We cloak our fear in such state-
ments as, "Whose values should we teach?" and "We can't 
teach students what to think, only how to think." 
This is faint-hearted pussy-footing around the real is-
sue: We sense our hidden fear that traditional democracy, 
as established by our forefathers, is passe, not applicable 
to the twenty-first century or perhaps even to the twentieth. 
The day of the rugged individualist whose personal freedom 
was paramount is obviously outmoded by our exploding pop-
ulation, rapid industrialization, rising megalopolises, and 
emerging conscience of brotherhood, with its accompanying 
concern for the welfare of all the people, all the children. 
On the other hand, psychology and psychiatry have ma-
tured to the point where they have established how children 
and adults develop cognitively, affectively, and socially. 
There is ample evidence to indicate that behavior in all three 
areas can be shaped by a systematic application of stimuli, 
rewards, and punishments. If this be so, then why do we 
continue to wring our pale hands and weep crocodile tears 
for the behavioral ills of our schools and society? Why do 
we educators not rise to the challenge of our unique posi-
tion as cultural brainwashers and immediately set out to 
make changes? 
Gone is the era in which the schools functioned as mere 
dispensers of facts and the rudimentary skills of readin', 
writin', and 'rithmetic. Now is the era in which we must 
recognize that libraries, tapes, microfiche, and computers 
can store and produce instant retrieval of information of a 
factual nature. We should stop wasting our and our stu-
dents' time with rote teaching, which characterizes much 
of what we do in the na1ne of "teaching" English, history, 
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science, and mathematics. Instead, I contend we should 
stress skills and concept development along with the teach-
ing of human (and humane) values and attitudes. Moreover, 
(and here is the heresy), we should cause to develop the 
behaviors which would implement these values and attitudes. 
I am as hesitant as the next teacher in stating which 
values should be taught- -this could be decided in each state 
or local school district much as is the current curriculum. 
Then, by hiring creative, expressive, innovative, and so-
cially adept teachers, we can provide a classroom atmo-
sphere for a scientifically based program of stimuli, re-
wards, and punishments. 
In short, we can- -if we have the guts to do so- -turn 
out exactly the educational product we say we really want. 
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A STUDY OF MACON COUNTY 
Now in its fifth year, the Education Specialist program 
in Educational Administration features the Field Experience 
as its unique and, generally, culminating experience. Re-
cently, it was given still another twist when eight students 
under the direction of the department staff undertook a study 
of education in Macon County Public Schools. 
The final result of the field project is a printed report 
of some 135 pages plus appendices. Entitled Survey and 
Analysis of the Public Schools of Macon County, Illinois, 
the study is now being made available to school boards and 
interested citizens of the area for use in making future 
educational decisions. 
Basically intended to deepen the understanding of school 
organization and the administrative process for the students, 
it has also provided recommendations of a practical nature. 
Several of the recommendations were: 
1. A Class I Junior College is a must for this area. 
2. Seek a constitutional revision through Con Con 
allowing the 5% bonding power to be raised for 
the purpose of building needed school facilities. 
3. Support the establishment of a county-wide cur-
riculum committee to better articulate K-12 
instructional programs. 
4. Plan for eventual Data Processing Services in 
the areas of Student Accounting, Attendence, 
Scheduling and Financial Accounting. These 
services should be available through the newly 
created Educational Service Region Office in 
Macon County. 
Students involved in the project were Howard E. Brown, 
Harold Miller, Richard Irwin, John R. Britton, Billie G. 
McClard, Frank Green, Thomas Israel, and Richard E. 
Jostes; their advisor for the project was Dr. Robert Shuff. 
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UNIVERSITY CALENDAR 
SPRING QUARTER 1970 
Wednesday, March 11 • • • . • • • • . • • • • Registration 
Wednesday, March 11 . Last day to apply for Spring Quarter 
Graduation 
Thrusday, March 12 • 
Friday, March 27 •• 
• • • . • • • . • • • • Classes Begin 
. • • • • • Good Friday 
Tuesday, April 14 •.•••••.• Constitution Examination 
Sunday, May 24 •••••••••••••••• Commencement 
Monday, Tuesday, Wednesday, Thrusday 
May 25, 26, 27, 28. • ••••• Examinations 
Friday May 29 ••••••••.••.•••• Quarter Closes 
SUMMER QUARTER 1970 
Monday, June 8 •••.••••••.••.••• Registration 
Tuesday, June 9 • • .•.•. Classes Begin 
Monday, June 22 . . • • • • • • • • . Graduate Registration 
Tuesday, June 23 • . • . . • . • . Graduate Classes Begin 
Wednesday, July 1 • Last day to apply for Summer Quarter 
Tuesday, July 14 ••.•••.•• 
Thrusday, August 13 ••.•••• 
Tuesday, Wednesday, Thrusday, 
August 11, 12, 13, 14 •..••• 







. • • . . Quarter Closes 

